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FEEDBACK 

  

This policy has been devised as a result of consultation with pupils and staff; research in to good 

practice on the effectiveness of marking and feedback strategies and guidance from “Eliminating 

Unnecessary Workload Around Marking” document (March 2016). 

 

This policy aims to provide teachers with more freedom to make a professional judgement about 

which type of feedback strategy will work best in a variety of learning situations. 

 

Our policy on feedback has at its core a number of principles: 

• The sole focus of feedback and marking should be to further children’s learning; 

• Evidence of feedback and marking is incidental to the process- we do not provide 

additional evidence for external verification; 

• Feedback should empower children to take responsibility for improving their own work. 

(The onus for correcting and improving work should be on the child; this needs to be 

modelled and taught, so that it becomes a natural part of the working process);  

• Feedback delivered closest to the point of action is most effective and as such, feedback 

delivered in the lessons is more effective than comments provided at a later date; 

• Feedback is part of assessment processes in the classroom and takes many forms other 

than written comments; 

• Feedback aims to provide an appropriate level of challenge to pupils in lessons, allowing 

them to make good progress; 

• Written comments should only be used as a last resort, for pupils who cannot locate their 

own errors. Any written comments should be accessible to pupils according to age and 

ability; 

• Spelling expectations/ corrections are dictated by ability/ year- group expectations and 

whether spelling has been given. 

  

 Our pupils tell us that: 

� Feedback during the lesson is the best way of helping them to improve their learning; 

� They value feedback and support from their peers; 

� They like strategies that show them easily and quickly what they have done well and what 

they need to improve; 

� They regard D.I.R.T. (Directed Improvement and Reflection Time) as an important part of their 

learning. 

 

 

Feedback and Marking in Practice. 

Feedback occurs in one of the four common stages in learning. 

 

1. Immediate feedback– at the point of learning. 

2. Summary feedback – at the end of the task/ lesson. 

3. Next lesson feedforward – at the start of the next session, after the teacher has reviewed 

the learning from the previous lesson. 

4. Summative feedback – tasks planned to give teachers definitive feedback about whether a 

child has secured a learning objective. 
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� Includes teacher gathering feedback 

from teaching within the lesson. 

� Feedback could be given to individuals, 

groups or whole classes. 

� Often given verbally to pupils for 

immediate action. 

� May be given by adults (including LSAs) 

or other pupils. 

� Support or further challenge may 

involve working with an adult. 

� May re-direct the focus of teaching/ task. 

� May include highlighting, modelling or 

annotations according to the marking 

code. 

� May include on-going use of checklists 

and reference to learning walls. 

� Some evidence of 

highlighting, annotations, 

modelling or use of 

marking code. 

� V marked at the point of 

intervention. 

� Improvements evident in 

books - either through 

editing or further work. 

� Adults working alongside 

pupils. 

� Peers supporting each 

other to improve learning. 
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� Takes place at the end of a lesson or 

activity. 

� Often involves groups or classes. 

� Provides opportunities for evaluation of 

learning in the lesson. 

� May take the form of self or peer 

assessment against an agreed set of 

criteria. 

� May re-direct the focus of the next 

lesson. 

� May lead to intervention strategies prior 

to the next lesson. 

� Pre/post interventions as a 

result of outcomes. 

� Some evidence of self and 

peer assessment. 

� May include use of 

checklists/ success criteria. 

� Findings/ evaluation noted 

on lesson plans. 
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� May lead to adaptation of future lessons 

through planning, re- grouping and 

adaptation of tasks.  

� Addresses misconceptions. 

� May provide a focus for independent/ 

peer editing/ review. 

� D.I.R.T. evident in planning 

and lessons. 

� Fluidity of groups evident. 

� Pupils’ responses to 

feedback- 

corrections/editing/ 

improvements evident. 

� Adaptations to teaching 

sequence in planning 
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� Provides teachers with opportunities for 

assessment of understanding. 

� May include quizzes/ tests. 

 

 

� Quiz/ test results. 
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